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Reading comprehension is a crucial skill in English language
learning, yet many students struggle to understand texts
effectively. This study investigates the effectiveness of the
Give One, Get One strategy in improving students' reading
comprehension. A quasi-experimental design was employed,
involving 70  tenth-grade students from SMK
Muhammadiyah Pagar Alam, divided into an experimental
group (35 students) and a control group (35 students). Both
groups took a pre-test before the treatment and a post-test
afterward. The experimental group received instruction
using the Give One, Get One strategy, while the control group
followed conventional teaching methods. Statistical
analyses, including paired sample t-tests and independent
sample t-tests, revealed a significant improvement in the
experimental group's reading comprehension scores. The
findings indicate that the Give One, Get One strategy is an
effective and engaging approach for enhancing reading skills,
promoting active participation, and increasing students'
confidence in reading English texts. Teachers are
encouraged to adopt this strategy to foster a more
interactive learning environment. Future research should
explore its impact on other language skills, such as listening,
speaking, and writing.
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INTRODUCTION

Reading is a fundamental language skill that plays a crucial role in
students' academic development. It serves as a key avenue for acquiring
knowledge and enhancing academic achievement (Hasbi, 2017). According to
Burhan (2012), reading is both a physical and mental activity that involves
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deciphering written texts. The physical aspect pertains to the use of the eyes,
while the mental aspect engages perception and memory. Burhan further
concludes that the primary goal of reading is to comprehend written texts.
Similarly, Cline et al. (2006) define reading as the process of decoding and
understanding written texts. Decoding involves translating written symbols,
including Braille, into spoken words, whereas comprehension is influenced by
the reader’s purpose, context, text characteristics, and prior knowledge.
Furthermore, Cline et al. (2006) state that reading involves deriving meaning
from texts, a process that, for most readers, includes decoding written content.
However, some individuals may require adaptations, such as Braille or auditory
support, to facilitate comprehension.

Snow et al. (as cited in Antonie, 2002) define reading comprehension as
the process of simultaneously extracting and constructing meaning through
interaction with written language. They identify three essential components of
comprehension: (1) the reader, whose abilities, knowledge, and experiences
influence understanding; (2) the text, which includes both printed and electronic
materials; and (3) the reading activity, which encompasses the reader’s purpose,
process, and expected outcomes. Additionally, Grabe et al. (2002) assert that
general reading comprehension refers to the ability to understand and
appropriately interpret text-based information. However, reading
comprehension is a complex cognitive process that varies depending on the
reader’s motivation, goals, and linguistic proficiency (Zulianti et al. 2024). Barnet
(1988) further emphasizes that comprehension is influenced by the interaction
between reader-related variables and text characteristics.

Engaging in reading activities enhances students' language proficiency
and broadens their knowledge. Through reading, students gain access to essential
information and ideas. Reading comprehension involves the interaction between
readers and written texts to derive meaning, message, or information
(Mohammad & Hasbi, 2021). This suggests that students often comprehend more
than is immediately apparent; however, they must fully understand the text to
grasp its key ideas. The primary goal of reading in language education is to
develop the ability to comprehend written messages effectively. However,
understanding textual content, particularly in English, remains a significant
challenge for many students. Evidence from the Programme for International
Student Assessment (PISA, 2018) highlights this issue in Indonesia, where the
country ranked 74th out of 79 participating nations in reading performance. This
poor ranking underscores students' struggles with understanding textual
meaning, making it imperative to explore effective strategies for improving
reading comprehension and fostering greater interest in reading among
Indonesian students.

A preliminary interview conducted by the researcher with an English
teacher at SMK Muhammadiyah Pagar Alam revealed that many students struggle
with reading comprehension. Most students show little interest in reading
because instruction primarily focuses on pronunciation rather than
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comprehension. While students can read individual English words and sentences,
they often do so without attempting to understand the text’s content. As a result,
reading comprehension instruction is ineffective, as students remain passive in
the classroom, unable to grasp the text's meaning or identify its main ideas
(Nurchurifiani et al.,, 2025)..

To address this issue, the researcher explores the Give One, Get One
strategy as a potential solution to enhance students’ reading comprehension.
Sejnost (2009) describes this strategy as an interactive learning approach that
encourages students to share their knowledge with peers. The strategy promotes
active participation in classroom activities by requiring students to exchange
ideas and information (Fernandez & Streich, 2010). Additionally, Spencer (as
cited in Sidiq Sutrisno, 2017) notes that the Give One, Get One strategy involves
physical movement, fostering divergent thinking and enabling students to
generate ideas rapidly.

Research Problem

This study seeks to determine whether there is a significant difference in
reading comprehension between students who are taught using the Give One, Get
One strategy and those who are not in tenth-grade students of SMK
Muhammadiyah Pagar Alam.

Research Objective

The objective of this study is to examine whether there is a significant
difference in reading comprehension between students who receive instruction
using the Give One, Get One strategy and those who do not in tenth-grade
students of SMK Muhammadiyah Pagar Alam.

Research Limitation and Significance

This study focuses specifically on reading comprehension in recount texts
about past events among tenth-grade students in the OTKP class at SMK
Muhammadiyah Pagar Alam. This research is expected to provide meaningful
contributions to students, teachers, and future researchers. For students, the Give
One, Get One strategy introduces engaging reading activities that can improve
their comprehension skills. For English teachers, this strategy offers an effective
instructional method to enhance students' reading comprehension. Lastly, for
researchers, this study contributes valuable insights and experiences regarding
the application of the Give One, Get One strategy in educational research.

METHOD

This study employed an experimental research design. According to
Fraenkel et al. (2012), experimental research is one of the most powerful
methods used in research and is the best approach for establishing cause-and-
effect relationships between variables. There are various types of experimental
research designs, and for this study, the researcher used a quasi-experimental
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design. Fraenkel et al. (2012) describe quasi-experimental designs as research
designs that do not include the use of random assignment.

The researcher selected a nonequivalent groups pretest-posttest design,
which involved two groups: an experimental group and a control group. Both
groups took a pretest before the treatment. The experimental group received the
Give One, Get One strategy as a treatment, while the control group received
traditional instruction. At the end of the treatment, both groups took a posttest to
assess any improvements in reading comprehension. The quasi-experimental
design for this study is presented as follows:

Table 1. Experimental and Control Group Treatments

GROUP Pre-Test Treatment Post-Test
Experimental 01 X1 (Give One, Get One Strategy) 02
Control 03 C; (Conventional Strategy) 04

Where:
e 0 = Pretest of the experimental group
e 0, = Posttest of the experimental group
e 03 = Pretest of the control group
e 0, = Posttest of the control group
e X; = Treatment using the Give One, Get One strategy
e (C; = Conventional teaching strategy
(Fraenkel et al., 2012)

Research Variable

Fraenkel et al. (2012) define an independent variable as a factor that is
presumed to affect or influence at least one other variable. In contrast,
a dependent variable is the outcome that is measured and is influenced by the
independent variable. In this study, the independent variable was the Give One,
Get One strategy, which was used to enhance students’ reading comprehension.
The dependent variable was students' reading comprehension performance.

Procedure for Teaching Reading
The procedure of the research differs from experimental and control
classes. They are described in these 2 sub sections below.

Teaching Procedures for the Experimental Class

The teaching procedures for the experimental group consisted of three
phases: pre-activity, whilst-activity, and post-activity (Zwiers, as cited in Rizki
Amalia, 2017).

Table 2. Teaching Procedures of Experimental Class

No Phase Activities
1 Pre-Activities - Greeting the students.
(10 minutes) - Checking student attendance.
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- Introducing the topic and explaining the learning

objectives.
2 While- - Selecting a relevant topic from the reading materials.
Activities - Distributing the Give One, Get One worksheet, where
(60 minutes) students divide a page into two columns labeled "Give

One" and "Get One".

- Having students read a passage silently.

- Posing a question related to the text and setting a time
limit.

- Instructing students to list key ideas from the passage
in the "Give One" column.

- Encouraging students to exchange ideas with
classmates and record new insights in the "Get One"

column.
- Facilitating classroom discussion to review students'
findings.
3 Post-Activities - Asking students about any difficulties encountered.
(10 minutes) - Providing feedback and reinforcement.

- Closing the lesson.

Teaching Procedures for the Control Class
The control class followed a traditional reading instruction approach,
which means that it does not use the Give One, Get One teaching strategies.

Table 3. Teaching Procedures of Control Class

No Phase Activities
1 Pre-Activities - Greeting the students.
(10 minutes) - Checking student attendance.
- Introducing the topic and explaining the learning
objectives.
2 While- - Explaining the concept of recount texts.
Activities - Distributing reading materials.
(60 minutes) - Asking students to read the passage.
- Assigning comprehension questions for students to
answer.

- Collecting and reviewing students' responses.
3 Post-Activities - Asking students about any difficulties encountered.
(10 minutes) - Providing feedback and reinforcement.
- Closing the lesson.

Population and Sample

Fraenkel and Wallen (2009) define a population as the larger group to
which a researcher intends to generalize findings. Similarly, Arikunto (2010)
states that a population refers to all subjects involved in a study. In this research,
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the population consisted of tenth-grade students at SMK Muhammadiyah Pagar
Alam. Fraenkel and Wallen (2009) also described a sample as a subset of the
population from which data is collected. This study employed purposive
sampling, where the researcher selected participants based on specific criteria.
The sample consisted of two classes: X OTKP 2 as the experimental group and X
OTKP 1 as the control group. Both groups had similar characteristics, such as
language proficiency and class size, ensuring fair comparisons.

The teaching materials used in this study included various recount texts
obtained from educational sources (see Table 3). Topics covered personal,
factual, and imaginative recounts, with texts sourced from reputable educational
websites.

Data Collection Techniques

This study used multiple-choice reading comprehension tests as the
primary data collection instrument (Brown, 2003). The researcher administered:
A pretest to assess students’ initial reading comprehension level, and a post-test
to measure progress after the intervention. The test consisted of 50 multiple-
choice questions, with identical content in both the pretest and post-test to
ensure consistency.

Validity and Reliability

Fraenkel and Wallen (2009) define validity as the extent to which an
instrument measures what it is intended to measure. The researcher conducted
content validity analysis using Cronbach’s Alpha in SPSS 26, ensuring that the test
items aligned with the study objectives. While, on the other hand, Reliability
refers to the consistency of measurement results (Fraenkel & Wallen, 2009). A
Cronbach’s Alpha reliability test was conducted using SPSS 26, and a reliability
score above 0.70 confirmed the test's reliability.

Data Analysis Techniques

This study used independent t-test to compare post-test results between
the experimental and control groups. Paired sample t-test was also used to
analyse pretest and post-test differences within each group.

RESULTS
The study was conducted with tenth-grade students at SMK

Muhammadiyah Pagar Alam. The total population consisted of 376 students, and
70 students were selected as the sample. The experimental class (X OTKP 2)
included 35 students, and the control class (X OTKP 1) also included 35 students.

This section presents the findings of the study, focusing on the results of
the pre-test and post-test administered to students in both the experimental and
control groups. The pre-test was conducted before the treatment, and the post-
test was administered after the experimental group was taught using the Give
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One, Get One strategy. The control group, on the other hand, received
conventional reading instruction without the strategy.

The findings are divided into two key parts, consisting of descriptive
statistics of test results and statistical analysis using paired sample t-tests and
independent sample t-tests.

Descriptive Statistics
The test results revealed differences in students' reading comprehension
scores before and after the treatment.

Table 4. Frequency and Mean of Students’ Reading Comprehension

Group Pre-test Mean Score Pre-test Mean Score Improvement
Experimental 31.26 49.37 18.11
Control 22.23 27.20 4.97

The results indicate that students in the experimental group, who were taught
using the Give One, Get One strategy, showed greater improvement in reading
comprehension compared to those in the control group. In the experimental group,
before the treatment, 80% of students were classified at a very poor level, with an
average score of 27.86. After the treatment, only 34.2% of students remained at a very
poor level, while 28.5% of students reached a good level with an average score of
70.00.

In contrast, in the control group, 100% of students were initially at a very poor
level, with an average score of 22.23. After the post-test, 82.2% of students remained
atavery poor level, showing only slight improvement. These findings suggest that the
Give One, Get One strategy was effective in enhancing students' reading
comprehension, while the conventional teaching approach had minimal impact.

Statistical Analysis Results

The test results revealed differences in students' reading comprehension:
(1) Paired sample t-test - to determine whether there was a significant
improvement in reading comprehension before and after the treatment in both
the experimental and control classes (2) Independent sample t-test - to compare
the post-test results of the experimental and control classes.

1. Paired Sample T-Test for the Experimental Class

A paired sample t-test was conducted to analyze the difference in reading
comprehension scores before and after the Give One, Get One strategy was
implemented in the experimental class.
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Table 5. Paired Sample T-Test for the Experimental Class

Test Mean Score Mean t-Obtained  Significance
DIfference Level
Pre-Test 31.26
Post-Test 49.37 18.11 10.137 .000

For specific reading comprehension aspects:
e Main idea: t-obtained = 10.50, p =.000
e Vocabulary: t-obtained = 10.82, p =.000
e Sequence: t-obtained = 9.22, p =.000
e Inference: t-obtained = 8.10, p =.000
e Detail: t-obtained = 6.70, p =.000
e C(loze elide: t-obtained = 6.23, p =.000

Since all p-values are below 0.05, the results indicate a statistically
significant improvement in reading comprehension for students in the
experimental group.

2. Paired Sample T-Test for the Control Class
A similar paired sample t-test was conducted for the control class.

Table 6. Paired Sample T-Test for the Control Class

Test Mean Score Mean t-Obtained  Significance
DIfference Level
Pre-Test 22.23
Post-Test 27.20 4.97 9.66 .000

The mean difference in the control group (4.97) was much lower
compared to the 18.11 improvement seen in the experimental group. The results
suggest that conventional teaching did not lead to significant improvement in
reading comprehension, reinforcing the effectiveness of the Give One, Get One
strategy.

3. Independent Sample T-Test
To determine whether there was a significant difference between the
experimental and control groups, an independent sample t-test was conducted.

Table 7. Independent Sample T-Test
Group Post-test Mean t-Obtained  Significance
Mean Score  DIfference Level
Experimental 49.37
Control 2790 22.17 6.17 .000
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Since the t-obtained value (6.17) is greater than the t-table value (2.00)
and p = .000, the results confirm that there was a statistically significant
difference between the two groups. Thus, the alternative hypothesis (H,) stating
that the Give One, Get One strategy improves students' reading comprehension is
accepted, while the null hypothesis (Hy) is rejected.

DISCUSSION

The findings of this study underscore the effectiveness of the Give One, Get
One (GOGO) strategy in enhancing students' reading comprehension of recount texts.
The experimental group, which utilized the GOGO strategy, demonstrated significant
improvement compared to the control group, which adhered to conventional
teaching methods. This improvement aligns with the interactive and participatory
nature of the GOGO strategy, which actively engages students in exchanging
information and ideas, fostering a deeper understanding of the reading material
(Sejnost, 2009). The success of this approach is further reinforced by previous
research on interactive learning strategies, which emphasize the importance of
student engagement in promoting reading comprehension (Sari, 2022; Hasbi et al,
2024a).

Research by Sari etal. (2024) on reciprocal questioning (REQUEST) in reading
comprehension supports the findings that interactive and collaborative strategies
yield better learning outcomes. Their study at SMA Muhammadiyah Pagaralam
demonstrated that students using REQUEST significantly outperformed those who
received traditional instruction, with notable improvements in inferencing,
vocabulary, and comprehension of main ideas. This aligns with the findings of the
present study, suggesting that engaging students in structured peer discussions—
whether through the REQUEST strategy or GOGO—can foster deeper understanding
and enhance recall.

Additionally, the study conducted by Sari and Yuliana (2022) on the
development of an English module based on local wisdom emphasizes the need for
materials tailored to students' learning contexts. Their research highlights that
instructional design should incorporate familiar themes and interactive elements to
make learning more engaging and effective. This further validates the effectiveness of
the GOGO strategy, which encourages students to connect new information with their
existing knowledge through peer exchange, thereby enhancing retention and
comprehension.

A key advantage observed in this study is the promotion of peer-assisted
learning. The GOGO strategy encouraged students to learn from one another by
sharing ideas and interpretations of texts, thus enriching their understanding of
recount texts. Kartini (2017) found that cooperative learning techniques, such as
GOGO, significantly enhance comprehension by leveraging peer interactions.
Additionally, this strategy contributed to a supportive learning environment that
mitigated challenges such as low reading motivation and confidence, which were
previously reported among students at SMK Muhammadiyah Pagar Alam. These
findings align with the work of Sari (2022), who argues that leveraging collaborative
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frameworks like GOGO increases student engagement and participation in EFL
contexts.

The statistical analysis further validates the effectiveness of the GOGO
strategy. The paired sample t-tests and independent sample t-tests revealed
substantial improvements in comprehension scores, with the experimental group
outperforming the control group across multiple reading components, including
identifying main ideas, vocabulary expansion, inferencing, and sequencing. These
findings support the theoretical framework proposed by Snow (2002), which posits
that effective reading comprehension strategies should engage the reader, the text,
and the reading activity in a synergistic manner. The interactive nature of GOGO
facilitates this engagement, ensuring that students actively construct and extract
meaning from texts rather than passively receiving information. This aligns with the
broader educational perspectives that advocate for student-centered learning (Grabe
& Stoller, 2002).

Moreover, traditional teaching methods, which often rely on rote
memorization and passive reading activities, were shown to be less effective in
improving reading comprehension. The control group exhibited only minimal
improvement, reinforcing the necessity for innovative instructional approaches.
These findings are consistent with those of Muthmainnah and Hasbi (2022), who
argue that traditional, teacher-centered approaches are insufficient for addressing
the diverse needs of today’s learners. Instead, modern pedagogical approaches
should incorporate strategies that promote active participation and cognitive
engagement (Hasbi et al., 2024b).

Another crucial aspect of reading comprehension is vocabulary development.
Mohammad and Hasbi (2021) emphasize that a strong vocabulary foundation is
necessary for successful reading comprehension. The GOGO strategy contributed to
vocabulary enhancement by encouraging students to discuss and exchange key ideas,
thereby expanding their lexical knowledge in a meaningful context. This further
validates the importance of integrating collaborative learning techniques to support
language acquisition.

In conclusion, the findings of this study highlight the effectiveness of the GOGO
strategy in improving students’ reading comprehension. This approach not only
enhances reading skills but also fosters a more interactive and engaging learning
environment. The study by Sari et al. (2024) further supports the argument that
interactive strategies such as REQUEST and GOGO are essential in fostering critical
thinking and deeper engagement with texts. Future research could explore its
applicability across different text genres and integrate digital tools to further enhance
its impact. As Sari (2022) suggests, modern instructional strategies should evolve to
meet the demands of contemporary learners, ensuring that teaching methods remain
both effective and engaging

CONCLUSION

Based on the data analysis presented in the previous chapter, it can be
concluded that the Give One, Get One strategy effectively improved the reading
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comprehension of tenth-grade students at SMK Muhammadiyah Pagar Alam. The
students who were taught using the Give One, Get One strategy (experimental
group) achieved higher scores compared to those in the control group, who were
taught using conventional methods.

The findings revealed a statistically significant difference in students’
reading comprehension before and after the treatment. The post-test results
demonstrated that the experimental group outperformed the control group,
indicating that this strategy made reading activities more engaging and effective
in the classroom.

Additionally, the Give One, Get One strategy encouraged students to be
more active during the learning process. The strategy enhanced students’ reading
fluency, expanded their vocabulary, and boosted their confidence when reading
English texts. These results suggest that incorporating this strategy into reading
instruction can be beneficial for improving students’ comprehension skills.
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